	Miami Dade College 

School of Education

	Reflective Entry
	Florida Educator Accomplished Practices


	Rafael Mendiola
	Date:  10/19/04


	Task Number: # 4 
	Task Name: 
MARSI  Inventory


	Educator Accomplished:
	FEAP 1


	Indicators  met by this task assignment:

1.04. Identifies students’ cognitive, social, linguistic, cultural, emotional, and physical needs in order to design individual and group instruction.

1.07. Modifies instruction based upon assessed student performance.

1.08. Provides opportunities for students to assess their own work and progress. Assists students in designing individual plans for reaching the next performance level.



	Summary of this Task Assignment:

Administer the MARSI (Metacognitive Awareness of Reading Strategies Inventory) to a middle school or high school student. Report the results. Explain how this inventory might be useful in working with a secondary school student with reading difficulties. FEAP 1        



	Results:  

Student: Wilson J.

Grade: 12

Strategy

MEAN

KEY to averages

GLOB subscale 

(Global Reading Strategies)

2.9

Medium

PROB subscale

(Problem-Solving Strategies)

2.5

Medium low

(SUP subscale)

Supporting Reading Strategies

3.2

Medium high

Overall Reading Strategies

2.87


	This student employs more frequently Supporting Reading Strategies, such as taking notes while reading, summarizing what he reads, discuss with others what he reads, underline or circle the information to remember, and he goes back and forth to find relationships.

On the other hand, he uses less Problem-Solving Strategies, which includes trying to go back and forth when he loses concentration, paying attention closer when text becomes difficult, and trying to guess what the material is about when he reads.

	Explain how this task demonstrates your competency for each identified indicator for this Accomplished Practice:

Through this practice I recognize now the importance of the awareness of reading strategies on reading proficiency (1.08). Research has shown relationship between the use of strategies and reading proficiency. While I was doing this survey, I asked myself: how this student is doing in proficiency? If he were told that a given strategy would improve his reading, what would be the best procedure to implement it? Is there any relationship between learning styles and the use of effective reading strategies? The selection of a particular strategy, frequency of its use, and difficulty levels of text are related with reading proficiency? How? 

I would like to apply the MARSI test to more students, and verify by myself the relationship among all those variables. 

On the other hand, I found a new exploration field. I have not been aware about all of those strategies. I use many of them, however, I rarely use some of them when I read. I will try some of them and see their effects on my proficiency level.

I was motivated with this topic and I searched the internet for more information. I found two excellent articles: 

· “Reading proficiency, reading strategies, metacognitive awareness and l2 readers” by Meena Singhal (http://www.readingmatrix.com/articles/singhal/) and

· Reading Difficulty and Reading Education by Drs. Scanvanaugh (http://drscavanaugh.org/ebooks/reading_difficulty.htm)

Some statements in these documents are as follow:

· Metacognitive strategies are behaviors undertaken by the learners to plan, arrange, and evaluate their own learning. Such strategies include directed attention and self-evaluation, organization, setting goals and objectives, seeking practice opportunities, and so forth.

· Learners also use affective strategies, such as self-encouraging behavior, to lower anxiety, and encourage learning

· Strategies will vary depending on the language area or skill to be mastered, that is, task requirements help determine strategy choice

· Strategic reading is not only a matter of knowing which strategies to use, but in addition, the reader must know how to apply strategies successfully. This may be one factor contributing to the relationship between proficiency level and reading strategies used by readers

· Poor readers do not engage in accurate monitoring as frequently as good readers

· Good readers used comprehension strategies far more frequently than poor readers.

· High proficient readers, on the other hand, used cognitive, memory, metacognitive, compensation, and social strategies to a far greater extent than low proficient readers.

· Successful readers or high proficient readers, appear to be using a wider range of strategies

· Successful readers also appear to use strategies more frequently than less successful or poor readers

· Successful readers know when and how to apply reading strategies on a given task

· Carrell (1989) states that if a readers is aware of what is needed to perform effectively, then it is possible to take steps to meet the demands of a reading situation more effectively. If, however, the reader is not aware of his or her own limitations as a reader or of the complexity of the task at hand, then the reader can hardly be expected to take actions to anticipate or recover from difficulties

There appears to be a strong relationship between reading strategies used by readers, metacognitive awareness, and reading proficiency

One of the conclusions in the first article (Singhal) is that “In essence, successful readers appear to use more strategies than less successful readers and also appear to be use them more frequently. Better readers also have an enhanced metacognitive awareness of their own use of strategies and what they know, which in turn leads to greater reading ability and proficiency.”

The use of self-report of strategies is now an important issue for me. I will research more about it, and I will try to find what is the most efficient way to apply it in the classroom (1.07). I realized that as a teacher, we have the risk to teach only a few of those strategies, avoiding teaching strategy awareness to the students, or focusing in some strategies that could be negative for a particular student, that is, negative compared with the fact that teaching another strategy could be better for this student (1.08). 

	

	


