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	1. Thematic Experience
( Integrating reading and writing activities)
	2. Think Aloud
(Developing active reading through thinking)
	3. Triple Read Outline

(Rereading to develop organizational skills

	Text: Expository
Levels: 4 – 12
	Text: Narrative most appropriate 

Targeted Levels: All levels, but most approp.  4-12
	Text: Expository 
Levels: 7 – 12

	Focus:

	Processing: 
Meaning

Phase:

before & after reading

Response:
oral discussion & written responses

Strategy:
Elaboration

Skill:

Literal & nonliteral comprehension

Source:

text-based leading to reader-based

Instruction:
implicit

Cognitive Processing: 
simultaneous


	Processing: 
Meaning

Phase:

during reading

Response:
oral discussion

Strategy:
prediction and monitoring

Skill:

nonliteral comprehension

Source:

reader - based

Instruction:
initially explicit, then implicit

Cognitive Processing: simultaneous, but is an interrupted story (successive)


	Processing: 
meaning

Phase:

during reading

Response:
written discourse

Strategy:
monitoring and elaboration

Skill:

study skills

Source:

reader-based and text-based

Instruction:
explicit

Cognitive Processing: simultaneous, but interrupting reading (successive)



	Procedure:

	1. Topic selection by Teacher & students.

2. The teacher creates experiences for a general understand​ing of the topic.

3. Discussion: what they are learning and already know about the topic.

4. Brainstorming research topics while the teacher records these on a chart or chalkboard. 

5. Selection of a research topic by students and discussion in a small group. 

6. The teacher discusses research focus with each student elaborating ideas and suggesting possible reference sources.

7. Independent research by each student. 

8. Each student takes notes on his special focus area.

9. Each student prepares a presentation on his special focus to share with the class. 

- response modes: graphic organizer, video, written reports...

10. evaluation by the teacher & students.


	1. T. Select a text > appropriate level w a cohesive story line.

3. T. prepare prediction points. (story map ).

4. T. Modeling thinking. T. asks herself: "What must I do?  . . . I must guess what the author. . . . A good strategy is 
5. Write ( “I already know vs. hints from text “)
6. T. answers the question: Does my guess make sense?

7. T. Models correction strategies:

- "oops, - “It's okay to make a mistake - "Hmmm.

8. T. models confirming her predictions by saying, "I knew it, that sure fits. . . . So far I'm right!"

9. T. writes, "I knew it" on the chalkboard. S. & T. returns to step 4 and thinks aloud. 

10. S. read, then > talking aloud and repeat process. 

14. When comprehension breaks down, the teacher models her own thinking rather than asking questions.
11. At the end of the story, S. & T. discuss the story content and how they constructed meaning.
	1. T. selects a short expository passage.

2. overhead + copies for the students.

3. (1st Reading) - T.  “identify the main idea”- & reading a paragraph out loud. T. writes it in the margins. Same for the entire passage,

4. (2nd Reading): T. “identify supporting details”- talking out loud, rereading and underlining the key de​tails. Same for each paragraph.

5. (3rd reading): -“organize an outline”-. T. puts the notes that she wrote in the margins and the key details into an outline of the passage.

6. T. writes a summary using the main idea as the topic sentence and supporting details. 

7. T. distributes copies of a passage to be read. 

8. Students’ turn: (1st):Main idea of each paragraph.

9. The students compare with T.
11. S. (2nd read): sup​porting details. Compare w T.  

14. (3rd): outline of main ideas and supp. details.

15. S. compare outlines with T. >discuss diff. simil.

17. S. write a 3 – 4  sentence summary of passage.

	Patterns of Strengths and Strategies

	is ap​propriate for students who build experiences by pursuing their own interests. In researching their interests, these students build a network of new concepts.


	is most appro​priate for students who overrely on what they know, failing to monitor reading comprehension and to relate textual information to prior knowledge. For these students, the approach matches their strength of prior knowledge and helps them revise their understanding based on textual information.


	is most appropri​ate for students who read expository text rapidly and fluently but remember very little of the information when they have finished. Frequently these students do not understand how the author organized the information, so they passively read the words without a reason for gaining information. They think that good readers read the text once rapidly and are somehow able to remember an enormous amount of facts with this simple strategy.

	Learner Patterns That Produce Increased Engagement

	1. For simultaneous readers who prefer to research topics independently to ex​pand their knowledge, the thematic experience approach allows them to build their own theories and concepts.
2. For readers who have little prior knowledge about a topic, the thematic ex​perience approach begins by using interest to build a network of ideas on an unknown topic.
3. For bilingual readers who need to build a network of language to express con​cepts, the thematic experience approach allows them to make connections in both language codes during the experience.
	1. For a simultaneous learner who understands the story but cannot recall the textual information used to construct his answer, the technique has him check the text, which will help facilitate memory.

2. For a simultaneous learner who does not use self-talk to monitor the sources of information used to construct his answers, this technique encourages the in​ternal dialogue that accompanies effective comprehension.

3. For a passive learner who needs to actively engage in forming and revising his interpretations of the text, this technique gives him a plan for thinking and checking his understanding.

4. For a successive learner who knows the meanings of words but depends on teacher questioning to interpret the important information in the text, this tech​nique gives him the steps to develop his own questions.

5. For a successive learner who cannot tie story events together, using what he already knows and these events, this technique asks the student to check both the text and what he knows to see whether they fit together.


	1. For the simultaneous reader who remembers main ideas but forgets the facts, this technique gives the student a strategy for remembering facts within an overall framework.

2. For the passive reader who lacks the strategy to read for different purposes as he is reading, this technique shows him how to read information for different purposes and the results of these rereadings.

'3. For the successive reader who verbalizes the words, remembers some facts, but does not organize the facts by relating them to the key ideas, triple read outline gives him a tool for organizing information.

	Using the Technique as a Diagnostic Teaching Lesson

	1. S. can easily decide what interests him.

2. S. likes to work independently, researching information about a particular topic.

3. S. can share the information with a group of students.
	1. S. can make a prediction.

2. S. can follow the oral discussion of strategic reading.

3. S. student learns to use key events to predict outcomes.
	1. S. is able to read the passage rapidly enough that the technique is not too time-consuming.

2. S. learns how to find a main idea rather easily. 

3. S. learns how to find the supporting details for each main idea without much difficulty


	4. Visualization
( Improving meaning by forming mental images)
	5. Vocabulary Self Collection 
(Groups select words to develop meaning)
	

	Text: Key vocabulary words in narrative text or expository text

Levels: All Levels
	Text: Selected vocabulary words from a text that has been read by all students 

Targeted Levels: All levels
	

	Focus:

	Processing: 
Meaning

Phase:

before reading

Response:
nonverbal responses & oral discusn

Strategy:
elaboration

Skill:

word meaning

Source:

reader-based

Instruction:
implicit

Cognitive Processing:
simultaneous


	Processing: 
meaning

Phase:

after reading

Response:
oral discussion

Strategy:
elaboration

Skill:

word meaning

Source:

reader-based & text-based

Instruction:
implicit

Cognitive Processing: 
simultaneous


	

	Procedure:

	1. T.  selects target words for which to develop meanings. 

2. S. look at a word and then close their eyes.

3. T.  reads a definition and like a statements and asks S. to form a mental picture of the word. For example, if the target word is geyser; T.  could say, "Think about a geyser like a large whistling teapot just about to boil. The water is bubbling and the pressure is mounting. When enough pressure builds up, the teapot begins to whistle and blow steam into the air. The geyser is a large teapot in the ground."

4. T.  and S. discuss their mental pictures.

5. In some cases, S. draw their images.

6. S. read text that uses and elaborates the targeted words.


	1. After reading a selected passage, T.  organizes students into groups 4/5 S..

2. they find at least 2 words they’d like to study. 

3. they describe the following about words each member would like to study:

a. Demonstrate where they found the words in the passage.

b. Discuss what they think the word might mean.

c. Discuss why the word is important to them.

4. groups prioritize the words they would like to study.

5. Each group nominates a word that has not been previously listed with the reasons for learning in a total class discussion.

6. The total class refines definitions and, if necessary, selects words for further study. 

7. S. record the final word list along with personalized definitions in their vocabulary journals (see 'Journal Writing" in this part).

8. S. revisit their new words, using extension activities such as a feature analysis grid (see "Feature Analysis Grid").

9. If needed, incorporate vocabulary item into unit tests.


	

	Patterns of Strengths and Strategies

	is most appropriate for the highly visual, simultaneous learner who initially searches visual images to develop word meanings. This approach activates these students' strength in representing knowledge in its visual-spatial relationships and encourages them to relate this in​formation to definitional knowledge.
	encourages the student to use not only his experiences but also the experiences of his peers to expand his definitional knowledge; therefore, it is most appropri​ate for students who share and rely on their social interactions for learning. This strategy facilitates learning for these students because it allows students to con​verse about what and how they are learning.
	

	Learner Patterns That Produce Increased Engagement

	1. for the student who has difficulty verbalizing ideas and who codes informa​tion in images rather than words, visualization links his visual images to ver​bal descriptions.

'2. for the passive reader who does not check his past experiences to develop word meanings, visualization enhances his active thinking as he learns to elab​orate his understanding with his images.

'3. For the text-based learner who needs to relate information to past experiences, visualization offers him a tool to connect textual information with prior knowl​edge.
	1. For a highly verbal learner who likes learning through incidental learning, this technique allows him to use the nuances of personal language to develop def​initional knowledge.

2. For a highly social learner who likes to learn from his peers in the classroom, this technique allows him to learn word meanings as he talks with others in the classroom.

3. For a learner who needs to use his personal interest to develop word mean​ings because previous word learning experiences resulted in negative attribu​tions toward vocabulary development, vocabulary self-collection offers a group setting to share interests.


	

	Using the Technique as a Diagnostic Teaching Lesson
	
	

	1. S. sees pictures in his mind and uses these to elaborate his interpretation.

2. S. has difficulty verbalizing ideas and the visualization helps him connect words and images.
	1. S. converses readily in instructional settings. 

2. S. readily identifies words that interest him.
	


